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Digital culture is a concept that describes how technology, and the internet are shaping the way 

we interact as humans or groups. It is always a shared, collective phenomenon that is learned 

from one's environment. One may narrow it down to mean for example: An organization or 

digital reality, which leads to focused concepts. Digital culture is the way we behave, think, and 

communicate within the current society (Gergen, 1991; Frindte & Geschke, 2019). In this 

interpretation, digital culture is the product of digital technology, which we are finding 

evermore around us– and is itself transformed through our use of technology.   

 

Digital culture arose from covering cultural and social perspectives on information technology, 

electronic text and edition, semantic web, and the philosophy of networked knowledge society 

(Apollon & Desrochers, 2014). Following Hofstede (1984), a culture is "The programming of 

the human mind by which one group of people distinguishes itself from another”. Meanwhile, 

due to the widespread distribution of technologies and practices, everyday life can be seen as 

digital cultural practice (Köhler, 2003). Nevertheless, such practice is not new and not restricted 

to digital technology (Bijker, Hughes & Pinch, 1987)  

 

Additionally, digital culture is the result of technological innovation, and through the adoption 

of these innovations, has led to changing cultural practices for social entities (Fischer, 2012). 

Digital culture is applicable to almost any topic. Thus, it not only has a societal, but also an 

overarching, epistemological meaning (Koschtial, Köhler & Felden, 2021).  It is to be expected 

that any relationships between humans will also include a relationship with and via technology 

(Kahnwald, 2013; Köhler, 2021).  

 

What does that mean for education? If we consider digital technology becoming a means of 

cultural practice we should accept its relevance in the realm of education as well, especially in 

light of the recent corona pandemic. Obviously educational practices could have profited from 

the inclusion of digital media. However, only if a changing (dynamic) educational culture is 

accepted can it be considered innovative in terms of supporting accessibility and heterogeneity 

in any educational context, for example learning at home or without the support of teachers.  

 

Inclusive educational practice may be in conflict with formal education, namely general and 

higher education, as it does not always have an educational mandate and is encouraged to 



submit innovative offers for social participation. Teaching at school and university - so that it 

is accessible to everyone - must be more clearly oriented and personalised to an individuals 

various learning skills and characteristics. In particular, digitally supported forms of micro 

learning may be offered. In addition, databased approaches to learning behaviour open up 

diverse, and above all, new methods of teaching staff – Learning analytics and tailored training 

(Köhler & Kahnwald, 2005).   

 

It is suggested that the implementation of digital technologies within the educational system 

provides considerable benefits to educators by eliminating routine work and can additionally 

assist children with disabilities in fulfilling their tasks (Akhmetova et al., 2020). Yet to allow 

such a shift, digitalization and the use of artificial intelligence must be mastered, leading to new 

teaching concepts (Köhler et al., 2019). Thus, some attention is given to modularized online-

based formats for the individual Therefore, modularized online-based formats for the further, 

individual development of teachers, must be taken into account in order to prepare them for 

inclusive educational practice (Akhmetova et al., 2020; Open School Doors Project, 2019).   

While recent research deals, for example, with the user experience and the usability evaluation 

of personalized adaptive e-learning systems (Hariyanto, Triyono & Köhler, 2020) as well as the 

function of peer groups in response to digital exclusion of older adults (Barczik & Köhler, 

2019), it did and does not always systematically address the domain of digital culture. 

Moreover, developments are often driven by either technological opportunities or special 

conditions of a specific case. Yet, with the wide distribution of smart devices and their 

combination with new digital assistants and augmented technologies, the landscape of technical 

artefacts has become much more diverse, powerful, and ubiquitous (Moebert et al., 2019), i.e. 

influencing every activity in a very broad sense. Digital technology with a fine inclusive 

potential is everywhere (Zörner, Moebert & Lucke, 2017). Taking this assumption to mind, 

inclusive educational practice may serve as a concept to suggest a review of recent approaches 

in formal and continuous education, which apply digital technologies for inclusive practices. 

Resultantly, it is expected that both theoretical consideration and case-based practices may 

contribute to a broader image of an inclusive digital culture, providing evidence of effective 

measures and dysfunctional approaches as well.  

 

Conceptually one may focus on educational technologies as an interface between computer 

science and educational science, ideally located to detect and reflect the potential application 

toward inclusive practices in an inspiring way. Yet, perhaps the most astonishing feature of 



digital culture is not the speed of technical innovation, but rather the speed by which society 

takes all of these for granted and creates normative conditions for their use. Within months, a 

new capacity becomes assumed to such a degree that, when it breaks down, we feel we have 

lost both a basic human right and a valued prosthetic arm of who we now are as humans." 

(Miller & Horst 2012, S. 28).  
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